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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, charts, 
tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be classified as 
Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using required 
skills or knowledge (requires more than habitual response); make a decision about how to proceed; identify 
and organize components of a whole; extend patterns; identify/describe cause and effect; recognize 
unstated assumptions; make inferences, Interpret facts; compare or contrast simple concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL1:  
Cite the textual evidence 
that most strongly 
supports an analysis of 
what the text says 
explicitly as well as 
inferences drawn from 
the text. 
 Beginning Learner 
Cites textual evidence that 
supports what the text says 
explicitly. 

Developing Learner 
Cites examples of textual 
evidence that support an analysis 
of what the text says explicitly 
and support basic inferences 
drawn from the text. 

Proficient Learner 
Cites the textual evidence that 
most strongly supports an 
analysis of what the text says 
explicitly and supports inferences 
drawn from the text. 

Distinguished Learner 
Cites the textual evidence that 
most strongly supports an in 
depth analysis of the text and 
supports complex inferences 
drawn from the text. 

 

Analysis  
Characterization  
Diction 
Evidence 
Figurative Language 
Imagery  
Genre  
Inferred  
Literary period  
Mood  
Plot  
Rhetorical Elements 
Explicit 
Style  
Syntax  
Tone  
Voice  

 Practice careful and attentive reading by 
using annotations and identifying literary 
components of both assigned texts and 
independent text choices  

 Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

 Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” – analysis is the 
positing of a thesis about a text based solely 
on an unbiased evaluation of the literary 
elements (e.g., tone, diction, syntax, 
imagery, figurative language, plot 
construction, characterization)  

 Annotate texts (both formally and 
informally) as you read in order to gather 
text evidence for claims and for analyses  

 Practice reading texts within the prescribed 
time limit for grade-level expectations (for 
example, completing a 300 page book 
within the number of days delineated by 
your assignment) 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL2: 
Determine a theme 
and/or central idea of a 
text and analyze its 
development over the 
course of the text, 
including its relationship 
to the characters, 
setting, and plot; 
provide an objective 
summary of the text. 
 
Beginning Learner     
Identifies a theme or central idea 
of a text; identifies characters, 
setting, and plot; and provides a 
summary of the text.    

Antagonist 
Biased/Unbiased 
Objective 
Central Idea 
Characterization 
Climax 
Dynamic 
Exposition 
Falling Action 
Mood 
Organizational Structure 
Plot Structure 
Protagonist 
Resolution 
Rising Action 
Setting 

 Understand the difference between theme 
and central idea 

 Concept: some texts are concrete in nature 
and deal literally with a topic, such as World 
War II (main idea), while other texts tell a 
story in order to connect with or make a 
point about a larger, more universal human 
experience such as “friendship” or 
“betrayal” (theme) 

 Practice summarizing a text in a way that 
makes it absolutely impossible to determine 
your personal feelings about the text 

 Make predictions about developing themes 
within your annotations and class notes, 
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Developing Learner     
Identifies a theme or central idea 
of a text; analyzes characters, 
setting, and plot; and provides an 
objective summary of the text.  
Proficient Learner     
Determines a theme or central 
idea of a text and analyzes its 
development over the course of a 
text, including its relationship to 
the characters, setting, and plot, 
and provides an objective 
summary of the text.  
Distinguished Learner     
Determines a complex theme or 
central idea and analyzes its 
development over the course of a 
text; assesses its thorough, 
objective summary of the text.  

Static 
Subjective 
Theme 
Tone 
Voice 

citing evidence that influences your evolving 
opinion 

 Make determinations regarding the theme 
or central idea, and allow it to change as 
you connect with the author and with other 
readers/lenses 

 Incorporate all literary elements into your 
determination of theme (tone, mood, 
imagery, organizational structure, narrative 
voice, etc.) 

 Identify how authors develop and support 
theme over time in the text 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELACC8RI6:  
Determine an author’s 
point of view or purpose 
in a text and analyze 
how the author 
acknowledges and 
responds to conflicting 
evidence or viewpoints. 
Beginning Learner     
Identifies an author's point of 
view or purpose in a text and 
provides basic examples where 
the author acknowledges or 
responds to conflicting evidence 
or viewpoints. 

Developing Learner  
Determines an author's point of 
view or purpose in a text and 
explains how the author 
acknowledges and responds to 
conflicting evidence or 
viewpoints.      
Proficient Learner    
Identifies an author's point of 
view or purpose in a text and 
analyzes how the author 
acknowledges and responds to 
conflicting evidence or 
viewpoints.  
Distinguished Learner     
Analyzes and evaluates an 
author's point of view or purpose 
in a text and evaluates the 
rhetorical effect of how the 
author acknowledges and 
responds to conflicting evidence 
or viewpoints. 

Bias  
Audience  
Purpose  
Point of View 
Editorial  
Spin  
Political Platform  
Party Affiliation 
Journalism  
Propaganda 
Logical Fallacy  
Counter-claim  
Analyze 

 Recognize and trace the development of an 
author’s argument, point of view, or 
perspective in text  

 Recognize author bias both when it is overt 
and when it subtle; subtle bias is often 
expressed through diction (think, for 
example, of the difference in connotation 
between a newscaster describing someone 
as a radical and another describing him or 
her as an activist)  

 Understand and apply knowledge of 
exploration of counter-claims within an 
argument or opinion piece  

 Practice summarizing works without 
editorial bias, and be alert for unintended 
bias in your own work  

 Identify strengths and weaknesses of 
rhetorical devices (pathos, ethos, logos) 
used by the author to respond to conflicting 
viewpoints or evidence 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL5: 
Compare and contrast 
the structure of two or 
more texts and analyze 
how the differing 
structure of each text 
contributes to its 
meaning and style. 
 
Beginning Learner     
Makes comparisons between 
the content of two texts.  
Developing Learner     
Compares and contrasts the 
structure of two texts, 
describing the connection to 
their meaning and style.  
Proficient Learner     
Compares and contrasts the 
structure of two or more 
texts, analyzing how the 
differing structure of each 
text contributes to its 
meaning and style.  
Distinguished Learner     
Thoroughly compares and 
contrasts the structure of two 
or more texts, analyzing how 
the differing structure of each 
text contributes to its 
meaning and style and 
assessing their effectiveness. 

Cause/effect  
Compare  
Contrast  
Dialogue  
Flashback  
Graphic organizer 
Parallelism  
In Medias Re 
Logical order 
Chronological order 
Pose/answer 
Similarity/difference 
Frame narrative 
Epistolary novel  
Organizational Structure 
Foreshadowing  

 Analyze and evaluate common 
organizational structures (e.g., 
chronological/logical order, cause and effect 
relationships, comparison and contrast, and 
problem and solution) 

 Understand and apply knowledge of 
voice/point of view, author’s purpose, genre 
expectations, audience, length, and format 
requirements 

 Recognize and understand the practical and 
literary merits of traditional structures such 
as similarity and difference, posing and 
answering a question, chronological order, 
etc. 

 Apply knowledge of plot structure devices 
such as frame narrative, epistolary novel, in 
medias res, flashback, and foreshadowing 

 Analyze and evaluate the impact of 
narrative voice on the structure of a novel 
(first person narration versus dialogue-
heavy text, for example) 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI1: 
Cite the textual evidence 
that most strongly 
supports an analysis of 
what the text says 
explicitly as well as 
inferences drawn from 
the text. 
Beginning Learner     
Identifies textual evidence to 
support an analysis of what the 
text says explicitly.  
Developing Learner     
Identifies examples of textual 
evidence to support an analysis of 

Abstract  
Allegory  
Analysis  
Analysis 
Annotation  
Antithesis  
Bias  
Diction  
Ethos  
Explicit  
Fact/Opinion 
Implicit  
Inferred  

 Practice close reading of both assigned texts 
and independent text choices 

 Read a wide variety of texts, including a 
variety of styles, genres, historical periods, 
authors, perspectives, and subjects 

 Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” 

 Produce evidence from the text for all 
claims and inferences, both in formal 
academic work and collaborative discussion 



 Student Learning Guide: Clarifying the Learning Targets- Unit 3 
 

5 
 

8th Grade 

ELA 
 

what the text says explicitly as 
well as inferences drawn from the 
text.  
Proficient Learner     
Identifies and cites the textual 
evidence that most strongly 
supports an analysis of what the 
text says explicitly as well as 
inferences drawn from the text.  
Distinguished Learner     
Identifies and cites the textual 
evidence that most strongly 
supports an extensive analysis 
of the text as well as complex 
inferences drawn from the 
text. 

Journalism  
Logical Fallacy  
Logos  
Parallelism  
Pathos  
Rhetoric  
Strategy  
 
 
 
 
 
 

 Annotate texts as you read, both formally 
for analytical reference and informally to 
cement comprehension 

 Distinguish between evidence which 
strongly supports a claim or position and 
details which may be irrelevant or 
extraneous 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL4: 
Determine the meaning 
of words and phrases as 
they are used in a text, 
including figurative and 
connotative meanings; 
analyze the impact of 
specific word choices on 
meaning and tone, 
including analogies or 
allusions to other texts. 
Beginning Learner     
Determines the denotative 
meaning of some words and 
phrases with explicit textual 
support (e.g., context clues, 
embedded definitions).  
Developing Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases with textual support 
(e.g., context clues, embedded 
definitions) and analyzes the 
impact of some specific word 
choices on meaning and tone, 
including analogies or allusions to 

other texts.  
Proficient Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases and analyzes the 
impact of specific word choices 
on meaning and tone, including 
analogies or allusions to other 
texts.  
Distinguished Learner     

Allusion  
Analogy  
Analyze  
Concrete  
Connotative 
Denotative  
Diction  
Figurative 
Hyperbole 
Onomatopoeia 
Symbolism 
Idiom  
Imagery  
Literal  
Metaphor  
Meter  
Nuance 
Personification 
Alliteration  
Rhyme  
Rhyme scheme  
Rhythm  
Simile  

 Evaluate and analyze the effect of sound in 
poetry and in narrative,  

 Concept-especially with regard to how 
sound itself can contribute to meaning, 
tone, or mood (for example, the alliterative 
“p” in “the pitter patter of plopping 
droplets” evoking the sensory experience of 
rain) 

  Identify and understand the impact of 
major types of figurative language as they 
are used in the text (for Eighth Grade: 
metaphor, simile, hyperbole, 
personification, and idioms) 

 Understand the difference between analogy 
and allusion:  

 an analogy uses one concrete 
example to make a point about 
another concept (for example, being 
on the internet is like driving a race 
car - it is fast and fun, but can be 
dangerous if used incorrectly),  

  an allusion is an indirect reference 
to another literary work or well-
known concept (for example, Randy 
was running for the office of mayor, 
and considered that little office in 
city hall to be Camelot) 

 Review and understand the basics of poetic 
structure and language appropriate to 
Eighth Grade (lyric and narrative forms, 
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Evaluates the effect of words and 
phrases, including figurative and 
connotative meanings, and 
analyzes and evaluates the effect 
of specific word choices on 
meaning and tone, including 
analogies or allusions to other 
texts. 

including ballad, sonnet, ode, free verse, 
etc. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL3 
Analyze how particular 
lines of dialogue or 
incidents in a story or 
drama propel the action, 
reveal aspects of a 
character, or provoke a 
decision. 
Beginning Learner     
Identifies lines of dialogue or 
incidents in a story or drama that 
propel the action and reveal basic 
aspects of the character.  
Developing Learner     
Explains how specific lines of 
dialogue or incidents in a story or 
drama propel the action and 
reveal some aspects of the 
character.  
Proficient Learner     
Analyzes how specific lines of 
dialogue or incidents in a story or 
drama propel the action, reveal 
aspects of the character, or 
provoke a decision.  
Distinguished Learner     
Analyzes and evaluates the 
effectiveness of an author's use of 
dialogue or incidents in a story or 
drama to propel the action, reveal 
complex aspects of the character, 
or provoke a decision. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Climax  
Conflict  
Exposition  
Falling Action  
First Person narrative 
Second Person Narrative 
Third Person Narrative 
Omniscient  
Flashback 
Objective  
Plot  
Protagonist 
Foreshadowing  
Resolution 
Rising Action  
Static Character Dynamic 
Character Antagonist  
Structure 
Characterization 
Dialogue 
Subjective  

 Identify and analyze elements of plot: 
exposition, rising action, climax, falling 
action, resolution 

 Examine plot structure, including parallel or 
sub-plots, understanding the way in which 
conflict drives the action in a story  

 Identify and analyze the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.),   understanding the ways in which an 
author creates a multi-dimensional and 
changing character (or a flat and unchanging 
one) by building contextual information 
around that character 

 Understand the concept of narrative voice 
(first, second, or third person/omniscience, 
subjectivity, etc.) 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL7:  
Analyze the extent to 
which a filmed or live 
production of a story or 
drama stays faithful to 
or departs from the text 
or script, evaluating the 
choices made by the 
director or actors. 
Beginning Learner    
Indicates the section of a film of a 
story or drama that stays faithful 
to or departs from the text or 
script.  
 Developing Learner   
Explains the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, identifying how 
differences made by the director 
or actors affect meaning.   
Proficient Learner     
Analyzes the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, evaluating the 
choices made by the director or 
actors. 

Distinguished Learner     
Analyzes the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, evaluating the 
choices made by the director or 
actors and proposing alternate 
ideas. 

 

Script  
Abridge  
Visual  
Rhetoric  
Drama  
Cinema  
Stage Direction 
Dialogue  
Pace  
Plot Structure 

 Critically view films or live productions 
based on books in order to evaluate the 
choices made by the director or actors  

 Identify motivating factors that drive 
director and actor decisions 

 Identify essential and non-essential aspects 
of plot when transferring a story to a 
different medium 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELACC8RL9:  
Analyze how a modern 
work of fiction draws on 
themes, patterns of 
events, or character 
types from myths, 
traditional stories, or 
religious works such as 
the Bible, including 
describing how the 

Allusion  
Allegory  
Myth  
Traditional  
Classical  
Archetype  
Homer  
Ovid  
Shakespeare  
Theme 
Pattern  

 Work to construct background knowledge 
of major foundational works from which 
modern literature draws (the Bible, the 
Quran, Homer, Ovid, Shakespeare, 
mythology from various cultures, etc.) 

 Understand and apply the concepts of 
allusion and allegory  

 Generalize concepts of setting, plot, 
characterization, and other narrative 
elements so that specific instances of these 
may be recognized as having thematic 
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material is rendered 
new. 
Beginning Learner    
 Establishes how a modern work 
of fiction draws on explicit 
patterns of events or character 
types from myths, traditional 
stories, or religious works. 
Developing Learner   
Establishes how a modern work 
of fiction draws on explicit 
themes, events, or character 
types from myths, traditional 
stories, or religious works, 
including how the material is 
rendered new.   
Proficient Learner     
Analyzes how a modern work of 
fiction draws on themes, patterns 
of events, or character types from 
myths, traditional stories, or 
religious works, including how the 
material is rendered new. 

Distinguished Learner     
Cites specific textual evidence to 
support an analysis and 
evaluation of how a modern work 
of fiction draws on inferential 
themes, patterns of events, or 
character types from myths, 
traditional stories, or religious 
works, including how the material 
is rendered new 

 

Greek Myth  
Roman Myth  
Coyote Trickster  
Anansi  
Spider  
Religious Works 

similarities or differences (for example 
“villain” or “dark and stormy night”)  

 Acquire or review basic knowledge of 
literary periods and major works 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL6: 
Analyze how differences 
in the points of view of 
characters and the 
audience or reader (e.g., 
created through the use 
of dramatic irony) create 
such effects as suspense 
or humor. 
Beginning Learner     
Explains how differences in the 
points of view of the characters 
or the reader affect the text.  
Developing Learner     
Analyzes how differences in the 
points of view of the main 
characters or the reader affect 
the text and identifies suspense 
or humor in the text.  
Proficient Learner     

Audience  
Comedy  
Dramatic Irony  
Humor  
Irony  
Point of View 
Situational Irony  
Context  
Suspense  
Verbal Irony 

 Review and apply knowledge of the concept 
of dramatic irony, from which most 
suspense and comedy derives (dramatic 
irony exists when one or more characters in 
a text knows something crucial than the 
other character or characters do not know; 
for example, when the protagonist is about 
to step into a trap, but she doesn’t know it)  

 Be aware of this construction and try to 
identify examples in text and film where 
withheld knowledge creates suspense or 
humor  

 Apply the concept of dramatic irony in 
writing 
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Analyzes how differences in the 
points of view of the characters 
or the reader (e.g., created 
through the use of dramatic 
irony) create such effects as 
suspense or humor in the text.  
Distinguished Learner     
Analyzes how differences in the 
points of view of the characters 
and the reader (e.g., created 
through the use of dramatic 
irony) create such effects as 
suspense or humor and evaluates 
their effect on the text. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI5: 
Analyze in detail the 
structure of a specific 
paragraph in a text, 
including the role of 
particular sentences in 
developing and refining 
a key concept. 
Beginning Learner     
Explains the basic structure of 
a specific paragraph in a text 
and describes the role of 
particular sentences in 
creating that structure.  
Developing Learner     
Determines the general 
structure of a specific 
paragraph in a text and 
describes the role of 
particular sentences in 
developing a key concept.  
Proficient Learner     
Analyzes in detail the 
structure of a specific 
paragraph in a text, including 
the role of particular 
sentences in developing and 
refining a key concept.  
Distinguished Learner     
Classifies the rhetorical effect 
of the structure of a specific 
paragraph in a text and its 
role in the text as a whole, 
including the role of particular 
sentences in developing, 
refining, and communicating a 
key concept. 
 
 

Body Paragraph 
Subordinate Clause 
Independent Clause  
Clause  
Conclusion  
Evidence  
In-text Citation  
Introduction  
Modifier Develop Fluency 
Role Quote Text 
Structure Anecdote 
Bibliography 
Phrase  
Support  
Topic sentence 
Transition  
 

 Analyze and evaluate common textual 
features (e.g., paragraphs, topic sentences, 
introduction, conclusion, footnotes, index, 
bibliography)  

 Analyze and evaluate common 
organizational structures (e.g. 
chronological/logical order, cause and effect 
relationships, comparison and contrast, 
problem and solution, order of importance, 
question and answer)  

 Review and apply knowledge of varying 
sentence structures, noting those that are 
most effective in a given text (beginning 
with a subordinate clause, for example, or 
the effective placement of phrases and 
modifiers)  

 Recognize the effective placement of topic 
sentences in informational documents  

 Note the differences in structure for 
paragraphs that present evidence, provide a 
quote, share an anecdote, or include other 
types of support 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI3: 
Analyze how a text 
makes connections 
among and distinctions 
between individuals, 
ideas, or events (e.g., 
through comparisons, 
analogies, or 
categories). 
Beginning Learner     
Explains how a text makes explicit 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
comparisons).  
Developing Learner     
Interprets how a text makes 
explicit connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
categories).  
Proficient Learner     
Analyzes how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
analogies).  
Distinguished Learner     
Evaluates how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events and their impact 
on the text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Abstract  
Analogy  
Bias  
Body  
Categories  
Category  
Comparison  
Conclusion  
Footnote 
Similarity/Difference 
Analysis  
Glossary  
Index  
Interconnection 
Distinction 
In-text citation  
 
 
 
 

 Read closely to determine how authors 
develop key individuals, ideas, or events in a 
text  

 Include examination of author’s purpose, 
intended audience, and possible biases 
when analyzing text  

 Notice structure and 
connections/distinctions in everyday 
informational texts, and form opinions 
about the appropriateness of a given 
structure for a given purpose (for example, 
notice the logical connections between 
things like the placement of items within a 
grocery store, or the grouping of texts in a 
library)  

 Analyze the significance of key individuals, 
events, or ideas in a text  

 Practice a variety of communication 
strategies for conveying information 
(whether an analogy is more effective than 
a direct description, for instance) 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI8: 
Delineate and evaluate 
the argument and 
specific claims in a text, 
assessing whether the 
reasoning is sound and 
the evidence is relevant 
and sufficient; recognize 
when irrelevant 
evidence is introduced. 
Beginning Learner     
Determines the basic argument 
and claims in a text, describing 
the evidence used to support the 
claims.  
Developing Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
evidence is relevant.  
Proficient Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is introduced.  
Distinguished Learner     
Classifies and evaluates the 
argument and specific claims in a 
text, citing specific language in an 
assessment of whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is introduced 
and justifies reasoning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Argument  
Bandwagon  
Claim  
Deduction  
Delineate  
Ethos  
Evaluate 
Evidence  
Extraneous  
Hasty Generalization 
Induction 
Logic  
Logical Fallacy  
Logos  
Pathos  
Premise  
Reasoning  
Rebuttal  
Support 
Syllogism  
Valid  

 Apply knowledge of common organizational 
structures for arguments (cause and effect, 
for example)  

 Acquire or review knowledge of the types of 
logical fallacies commonly used in argument 
(see vocabulary below)  

 Acquire or review knowledge of syllogisms, 
inductive reasoning, and deductive 
reasoning  

 Make it a practice to provide valid and 
logical evidence and support for all claims, 
formal or informal, and require the same 
from discourse with others  

 Extract extraneous information from an 
argument 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8W3: 
Write narratives to 
develop real or imagined 
experiences or events 
using effective 
technique, relevant 
descriptive details, and 
well-structured event 
sequences. 
Beginning Learner-   
Attempts to write narratives to 
develop real or imagined 
experiences or events using 
details and event sequences. a. 
Engages the reader by 
establishing a point of view and 
introducing a narrator and/or 
characters and organizes a basic 
event sequence. b. Uses dialogue 
and description to develop 
experiences, events, and/or 
characters. c. Attempts to use 
transition words to convey 
sequence and show the 
relationships among experiences 
and events. d. Uses words, 
phrases, and relevant descriptive 
details to explain the action and 
convey experiences and events. e. 
Provides a conclusion. 

Developing Learner- Writes 
general narratives to develop real 
or imagined experiences or 
events using relevant descriptive 
details and event sequences. a. 
Engages the reader by 
establishing a context and point 
of view and introducing a narrator 
and/or characters and organizes 
an event sequence that unfolds 
naturally. b. Uses narrative 
techniques, such as dialogue, 
description, and reflection, to 
develop experiences, events, 
and/or characters. c. Uses 
transition words and phrases to 
convey sequence and show the 
relationships among experiences 
and events. d. Uses specific words 
and phrases, relevant descriptive 
details, and sensory language to 
capture the action and convey 
experiences and events. e. 
Provides a conclusion that follows 
from the narrated experiences or 

events.   

Plot  
Setting  
Characterization  
Static  
Dynamic  
Plot  
Structure  
Sensory Detail  
Diction  
Syntax  
Imagery  
Figurative Language  
Time Frame  
Transition  
Pacing  
Context 
 Reflection  
Dialogue  
Point of View  
Precise  
Flashback  
Narrator  
Foreshadowing  
Sequence 

 Develop a clear, coherent text that tells a 
story or develops an idea  

 Show awareness of audience and purpose  

 Use all the steps of the writing process  

 Establish and develop a plot, setting, point 
of view, narrative voice, and style  

 Choose details carefully, employing 
knowledge of literary elements such as 
diction, syntax, and figurative language  

 Develop characters effectively exhibiting 
knowledge of characterization, traits, and 
types (such as static and dynamic) 
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Proficient Learner- Writes 
narratives to develop real or 
imagined experiences or events 
using effective technique, 
relevant descriptive details, and 
well-structured event sequences. 
a. Engages and orients the reader 
by establishing a context and 
point of view and introducing a 
narrator and/or characters and 
organizes an event sequence that 
unfolds naturally and logically. b. 
Uses narrative techniques, such 
as dialogue, pacing, description, 
and reflection, to develop 
experiences, events, and/or 
characters. c. Uses a variety of 
transition words, phrases, and 
clauses to convey sequence, 
signal shifts from one time frame 
or setting to another, and show 
the relationships among 
experiences and events. d. Uses 
precise words and phrases, 
relevant descriptive details, and 
sensory language to capture the 
action and convey experiences 
and events. e. Provides a 
conclusion that follows from and 
reflects on the narrated 
experiences or events.  
Distinguished Learner - Writes 
descriptive narratives to develop 
real or imagined experiences or 
events using effective technique, 
relevant descriptive details, and 
wellstructured event sequences. 
a. Engages and orients the reader 
by establishing a context and 
clear point of view and 
introducing a narrator and/or 
characters and organizes a 
complex event sequence that 
unfolds naturally and logically. b. 
Expertly uses narrative 
techniques, such as dialogue, 
pacing, description, and 
reflection, to develop 
experiences, events, and/or 
characters. c. Uses a wide variety 
of transition words, phrases, and 
clauses to convey sequence, 
signal shifts from one time frame 
or setting to another, and show 
the relationships among 
experiences and events. d. Uses 
precise words and phrases, 
relevant descriptive details, and 
sensory language to clearly 
capture the action and convey 
experiences and events. e. 
Provides a compelling conclusion 
that follows from and reflects on 
the narrated experiences or 
events.    
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Standard and 
Achievement Level 

Descriptors 

   

     Key Vocabulary 

                 

                 Skills and Concepts 

ELAGSE8RI10: 
By the end of the year, 
read and comprehend 
literary nonfiction at the 
high end of the grades 
6-8 text complexity band 
independently and 
proficiently. 
 

Literary  
Fiction 
Informational  
Non-fiction  
Genre 
 Claim  
Argument 
 Rhetoric  
Summary  
Analysis  
Annotation  
Evidence 
Inference  
Citation 
 Journal 
 Memoir 
 Periodical 
 Biography 
Autobiography Literary 
Non-fiction 

 Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

  Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects 

 Use annotation and note-taking  

 Choose works from multiple genres, 
cultures, and historical periods  

 Consider keeping a notebook of texts read 
with notes, annotations, and any relevant 
student work produced 

Standard and 
Achievement Level 

Descriptors 

 
     Key Vocabulary 

 
                Skill and Concepts 

ELACC8W2:  
Write 
informative/explanatory 
texts to examine a topic 
and convey ideas, 
concepts, and 
information through the 
selection, organization, 
and analysis of relevant 
content.  
Beginning Learner- 
Attempts to write 
informative/explanatory texts to 
examine a topic and convey 
information through the selection 
and organization of information. 
a. Introduces a topic, organizes 
ideas into categories, and 
attempts to include formatting 
(e.g., headings) and graphics (e.g., 
charts, tables). b. Develops the 
topic with relevant facts or other 
information and examples. c. 
Attempts to use appropriate 
transitions. d. Uses appropriate 

Informative  
Expository  
Explanatory  
Topic  
Relevant  
Pre-write  
Graphics  
Multimedia  
Multimodal  
Transition  
Relationship  
Domain-specific  
Formal Style (APA, MLA) 
Cohesion  
Extraneous 
Format  
Concrete  
Literal  
Denotation 
Connotation 

 Employ knowledge of appropriate 
organizational structures for informative 
writing that include a focus for audience 
and purpose 

 Use appropriate transitions for optimal 
clarity and coherence  

 Exclude extraneous, irrelevant, or overly 
trivial information  

 Cite appropriately and avoid plagiarism  

 Effectively employ your knowledge of 
technology to enhance your assembly of 
information, charts, graphs, maps, or other 
aids  

 Use sophisticated strategies for closure 
(such as a call to action), and avoid 
reiterating the points of your exposition 

 Use sophisticated strategies for 
introduction, such as a powerful anecdotal 
story, and avoid listing the facts you will 
cover in your exposition  
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language to inform about or 
explain the topic. e. Attempts to 
establish a formal style. f. 
Provides a concluding statement. 

Developing Learner- 
Writes general 
informative/explanatory texts to 
examine a topic and convey ideas 
and information through the 
selection and organization of 
relevant content. a. Introduces a 
topic, organizes ideas and 
information into broader 
categories, and includes some 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia. b. Develops the topic 
with relevant facts, definitions, or 
other information and examples. 
c. Uses appropriate transitions to 
clarify the relationships among 
ideas and concepts. d. Uses clear 
language to inform about or 
explain the topic. e. Establishes a 
formal style. f. Provides a 
concluding statement or section 
that follows from and supports 
the information presented. 

Proficient Learner- 
Writes informative/explanatory 
texts to examine a topic and 
convey ideas, concepts, and 
information through the 
selection, organization, and 
analysis of relevant content. a. 
Introduces a topic clearly, 
previewing what is to follow; 
organizes ideas, concepts, and 
information into broader 
categories; and includes 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aiding 
comprehension. b. Develops the 
topic with relevant, well-chosen 
facts, definitions, concrete 
details, quotations, or other 
information and examples. c. 
Uses appropriate and varied 
transitions to create cohesion and 
clarify the relationships among 
ideas and concepts. d. Uses 
precise language and domain-
specific vocabulary to inform 
about or explain the topic. e. 
Establishes and maintains a 
formal style. f. Provides a 
concluding statement or section 
that follows from and supports 
the information or explanation 
presented. 

Distinguished Learner-  
Writes precise 
informative/explanatory texts to 
examine a topic and convey ideas, 

 Be alert to the need to exclude personal 
opinions and biases from your 
informative/explanatory writing 
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concepts, and information 
through the selection, 
organization, and analysis of 
relevant content. a. Clearly and 
concisely introduces a topic, 
previewing what is to follow; 
seamlessly organizes ideas, 
concepts, and information into 
broader categories; and includes 
various formatting (e.g., 
headings), graphics (e.g., charts, 
tables), and multimedia when 
useful to aiding comprehension. 
b. Develops the topic with 
relevant, well-chosen facts, 
definitions, concrete details, 
quotations, or other information 
and examples from reliable 
sources. c. Uses a variety of 
appropriate transitions to create 
cohesion and clarify the 
relationships among ideas and 
concepts and allow the 
information to flow. d. Uses 
precise language and domain-
specific vocabulary to eloquently 
inform about or explain the topic. 
e. Establishes and maintains a 
formal style throughout the piece 
of writing. f. Provides a 
compelling Grade 8 Georgia End-
of-Grade: English Language Arts 
September 2015 Georgia 
Department of Education Page 9 
of 13 All Rights Reserved 
concluding statement or section 
that follows from and supports 
the information or explanation 
presented. 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI9:  
Analyze a case in which 
two or more texts 
provide conflicting 
information on the same 
topic and identify where 
the texts disagree on 
matters of fact or 
interpretation.  
Beginning Learner-Identifies a 
case in which two texts provide 
conflicting information on the 
same topic and attempts to 
identify where the texts disagree. 
Developing Learner- 
Identifies a case in which two 
texts provide conflicting 
information on the same topic 

Compare/contrast Spin 
Bias  
Venn Diagram 
Interpretation Conflict  
Case 
Point of View  
Fact 
Validity  
Rhetoric  
Analyze 

 Employ knowledge of organizational 
structures relevant to multiple or competing 
information or points of view (e.g., 
similarities/differences, compare/contrast, 
cause/effect) 

 Read a wide variety of texts across genres, 
historical periods, styles, and points of view,  

 read a wide of variety of texts on single 
topics or current topics of debate in our 
country and in the world in order to make a 
considered assessment of alternative points 
of view 

 Make it a practice to construct your own 
assessment of the validity of a claim  

 Rely on the ability to identify fallacies and 
unsupported claims versus solid arguments 
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and identifies where the texts 
disagree on matters of fact. 
Proficient Learner-Analyzes a 
case in which two or more texts 
provide conflicting information on 
the same topic and identifies 
where the texts disagree on 
matters of fact or interpretation. 
Distinguished Learner-Analyzes a 
case in which two or more texts 
provide conflicting information on 
the same topic and identifies 
where the texts disagree on 
matters of fact or interpretation, 
assessing the strength or 
reliability of each. 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI4: Determine 
the meaning of words and 
phrases as they are used in 
a text, including figurative, 
connotative, and technical 
meanings; analyze the 
impact of specific word 
choices on meaning and 
tone, including analogies. 

Beginning Learner-Determines 
the literal meaning of words and 
phrases as they are used in a text, 
with textual support (e.g., context 
clues, embedded definitions), and 
identifies the effect of basic 
specific word choices on meaning 
and tone. 
Developing Learner-
Determines the meanings, 
including common figurative, 
connotative, and technical 
meanings, of words and phrases 
as they are used in a text with 
textual support (e.g., context 
clues, embedded definitions) and 
explains the impact of specific 
word choices on meaning and 
tone, including analogies or 
allusions to other texts. 
Proficient Learner- Determines 
the meanings, including 
figurative, connotative, and 
technical meanings, of words and 
phrases as they are used in a text 
and analyzes the impact of 
specific word choices on meaning 
and tone, including analogies or 
allusions to other texts. 
Distinguished Learner- 
Interprets the meanings, 
including figurative, connotative, 

Domain-Specific 
Figurative 
Connotation/Connotative 
Denotation  
Concrete  
Literal  
Idiom  
Nuance  
Analogy  
Allusion  
Diction  
Tone 
Root  
Etymology  
Discipline 

 Analyze and evaluate the effect of sound, 
form, non-literal language such as idioms 
and figures of speech, and graphics to aid in 
comprehension of complex informational 
text  

 Analyze and evaluate how an author’s use 
of          words creates tone, mood, or focus 
in informational text  

 Understand and apply knowledge of how   
diction changes for varying audiences and 
purposes  

 Acquire and apply knowledge of domain-
specific terms for certain kinds of 
informational texts such as contracts or 
applications  

 Determine pronunciations, meanings, 
alternate word choices, parts of speech and 
etymologies of words as needed, using 
context to aid in identifying the meaning of 
unfamiliar words 
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and technical meanings, of words 
and phrases as they are used in a 
text and evaluates the rhetorical 
effect of specific word choices on 
meaning and tone, including 
analogies or allusions to other 
texts. 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI7: Evaluate 
the advantages and 
disadvantages of using 
different mediums (e.g., 
print or digital text, 
video, multimedia) to 
present a particular 
topic or idea. 
Beginning Learner-Identifies 

an explicit topic or idea presented 
in two different media (e.g., print 
or digital text, video, multimedia). 
Developing Learner-
Compares and contrasts the use 
of different media (e.g., print or 
digital text, video, multimedia) in 
presenting a particular topic or 
idea. 
Proficient Learner- 
Evaluates the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea. 

Distinguished Learner-
Assesses the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea, providing 
specific details and evidence to 
support the evaluation. 

 

 

 

 

 

 

 

Media/Medium  
Digital  
Film  
Print  
Journalism  
Cyber  
Multimodal  
Multimedia  
Embedded  
Platform  
Blog  
Evaluate  
Wiki  
Disadvantage 
PowerPoint  
Advantage  
Prezi  
Film 

 Maintain and continue to build upon 
knowledge of and expertise in cutting-edge 
media applications  

 Acquire or review basic knowledge of 
aesthetic elements of various media (color, 
lighting, and camera angle in visual media, 
for example)  

 Determine preferred media based upon the 
appropriateness and effectiveness of certain 
tools for particular types of communication 
(for example, instructions for a walk-
through of a difficult video game often 
benefit from a visual platform, such as 
YouTube, while print platform such as a blog 
or wiki may be the best medium for an 
interactive discussion) 

 Become a more sophisticated and analytical 
consumer of media, evaluating texts that 
you consume in all formats for their 
effectiveness 
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        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8RL10: By the end 
of the year, read and 
comprehend literature, 
including stories, 
dramas, and poems, at 
the high end of grades 
6- 8 text complexity 
band independently and 
proficiently. 
Beginning Learner 
 
 
 
 

Literary  
Fiction  
Informational 
 Non-Fiction  
Genre  
Claim  
Plot  
Setting  
Character  
Analysis 
Annotation  
Evidence  
Inference  
Summary  
Prosody 

 

• Practice careful and attentive reading of both 
assigned texts and independent text choices  

• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

• Use annotation and note-taking  
• Read within appropriate time frame for 

extended text  
• Choose works from multiple genres, cultures, 

and literary periods 
• Consider keeping a notebook of texts read 

with notes, annotations, and any relevant 
student work produced  

• Use self-correction when subsequent reading 
indicates an earlier miscue (self-monitoring 
and self-correcting)  

• Read with a rhythm, flow, and meter that 
sounds like everyday speech (prosody) 
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        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8L5: Demonstrate 
understanding of 
figurative language, 
word relationships, and 
nuances in word 
meanings. 
Beginning Learner- Demonstrates 
an understanding of basic, 
familiar figurative language, word 
relationships, and nuances in 
word meanings: a. Identifies 
common figures of speech (e.g., 
verbal irony, puns) in context. b. 
Attempts to use the relationship 
between particular basic words to 
better understand each of the 
words. c. Attempts to distinguish 
among the connotations 
(associations) of some simple 
words with similar denotations 
(definitions) (e.g., bullheaded, 
willful, firm, persistent, resolute). 
Developing Learner- 
Demonstrates an understanding 
of familiar figurative language, 
word relationships, and nuances 
in word meanings: a. Interprets 
some common figures of speech 
(e.g., verbal irony, puns) in 
context. b. Uses the relationship 
between some words to better 
understand each of the words. c. 
Distinguishes among the 
connotations (associations) of 
some words with similar 
denotations (definitions) (e.g., 
bullheaded, willful, firm, 
persistent, resolute). 
Proficient Learner- Demonstrates 
understanding of figurative 
language, word relationships, and 
nuances in word meanings: a. 
Interprets more abstract figures 
of speech (e.g., verbal irony, 
puns) in context. b. Uses the 
relationship between particular 
words to better understand each 
of the words. c. Distinguishes 
among the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., bullheaded, willful, firm, 
persistent, resolute). 
Distinguished Learner- 
Demonstrates a solid 
understanding of figurative 
language, word relationships, and 

Figurative  
Literal  
Connotation  
Denotation  
Metaphor  
Simile  
Personification 
Hyperbole  
Idiom  
Synecdoche 
Juxtaposition  
Nuance  
Pun  
Irony 

 Identify and analyze the effects within texts 
of various types of figurative language 
(metaphor, simile, personification, 
hyperbole, idioms, etc.) 

 Understand the impact on text of literary 
elements, such as imagery, diction, syntax, 
and sensory detail  

 Identify and analyze various sound devices 
(alliteration, assonance, consonance, 
onomatopoeia, etc.)  

 Consider the connotations of various words 
when determining the author’s purpose in 
employing specific diction 
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nuances in word meanings: a. 
Interprets more abstract figures 
of speech (e.g., verbal irony, 
puns) in context. b. Uses the 
relationship between particular 
words to develop a more 
thorough and better 
understanding of each of the 
words. c. Distinguishes and 
assesses the connotations 
(associations) of words with 
similar denotations (definitions) 
(e.g., bullheaded, willful, firm, 
persistent, resolute). 
 
 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8W7:  
Conduct short research 
projects to answer a 
question (including a 
self-generated 
question), drawing on 
several sources and 
generating additional 
related, focused 
questions that allow for 
multiple avenues of 
exploration. 
Beginning Learner 
Conducts short research projects 
to answer a question, drawing on 
a source. 

Developing Learner: 
Conducts short research projects 
to answer a question, drawing on 
a few sources and attempting to 
generate additional related 
questions 

Proficient Learner: 
Conducts short research projects 
to answer a question, drawing on 
several sources and generating 
additional related, focused 
questions for further research 
and investigation. 

Distinguished Learner: 
Conducts short research projects 
to answer a question, drawing on 
several reliable sources and 
generating additional related, 
focused, higher-level questions 
for further research and 
investigation. 

Research  
Inquiry  
Focused  
question  
Source  
Citation  
Annotation  
Archive  
Access  
Platform  
Thesis  
Hypothesis  
Manuscript  
style (APA, MLA)  
Navigate  
Website 

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Cite appropriately and avoid plagiarism  

 Apply knowledge of informational texts and 
other content areas (such as how to 
generate an arguable thesis or scientific 
hypothesis) when constructing self-
generated topics for inquiry  

 Use appropriate parameters of focus in 
inquiries (neither too broad nor too narrow 
for adequate inquiry)  

 Think critically, making sophisticated and 
unusual connections among ideas when 
developing multiple avenues of exploration 

Standard and   
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Achievement Level 
Descriptors 

Key Vocabulary Skill and Concepts 

ELACC8L2: Demonstrate 
command of the 
conventions of standard 
English capitalization, 
punctuation, and 
spelling when writing. 
Beginning Learner- Demonstrates 
some awareness of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing: a. Attempts 
to use punctuation (comma, 
ellipsis, dash) to indicate a pause 
or break. b. Inconsistently uses an 
ellipsis to indicate an omission. c. 
Attempts to spell correctly. 
Developing Learner- 
Demonstrates understanding of 
the basic conventions of standard 
English capitalization, 
punctuation, and spelling when 
writing: a. Usually uses 
punctuation (comma, ellipsis, 
dash) to indicate a pause or 
break. b. Sometimes uses an 
ellipsis to indicate an omission. c. 
Generally spells correctly. 
Proficient Learner- Demonstrates 
command of the conventions of 
standard English capitalization, 
punctuation, and spelling when 
writing: a. Uses punctuation 
(comma, ellipsis, dash) to indicate 
a pause or break. b. Uses an 
ellipsis to indicate an omission. c. 
Spells correctly. 
Distinguished Learner- 
Demonstrates a consistent, strong 
command of the conventions of 
standard English capitalization, 
punctuation, and spelling when 
writing: a. Expertly uses 
punctuation (comma, ellipsis, 
dash) to indicate a pause or 
break. b. Consistently uses an 
ellipsis to indicate an omission. c. 
Consistently spells correctly. 
 

Conventions 
Standard  
Non-standard 
Capitalization 
Punctuation  
Legible  
Comma  
Ellipsis  
Dash  
Hyphen  
Omission 
Clause  
Grammar  
Phrase  
Conventions  
Dependent Clause 
Abbreviation 
Coordinating Conjunction 
Independent Clause 
Subordinating           
Conjunction 

• Review and maintain familiarity with rules 
and patterns of spelling in standard English; 
correctly spell homophones  
• Routinely consult reference materials for 
clarification when in doubt about a spelling 
• Do not allow abbreviations common to 
digital media to adversely impact spelling in 
your formal writing  
• Understand the rules of comma, ellipsis, 
and dash usage, and use them correctly  
• In typing and when writing long hand, 
bring a mature consideration to the 
neatness and legibility of your work  
• Develop a working knowledge of how 
sentences are built and how they work 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8L4: Determine or 
clarify the meaning of 
unknown and multiple-
meaning words or 
phrases based on Eighth 
Grade reading and 

Definition 
Context  
Thesaurus  
Dictionary  
Noun 
Verb  

 Make effective use of reference materials, 
including digital references  

 

 Avoid becoming overly dependent on 
electronic devices in determining correct 
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content, choosing 
flexibly from a range of 
strategies. 
Beginning Learner- 
Attempts to determine or clarify 
the meaning of multiplemeaning 
words or phrases, with textual 
support (e.g., context clues, 
embedded definitions), choosing 
flexibly from a range of strategies: 
a. Attempts to use context (e.g., 
the overall meaning of a sentence 
or paragraph; a word’s position or 
function in a sentence) as a clue 
to the meaning of a word or 
phrase. b. Attempts to use 
common, basic Greek or Latin 
affixes and roots as clues to the 
meaning of a word (e.g., 
precede). c. Consults provided 
general reference materials (e.g., 
dictionaries, glossaries), both 
print and digital, to find the 
pronunciation of a basic word or 
determine or clarify its precise 
meaning or its part of speech. 
Developing Learner- Determines 
or clarifies the meaning of general 
unknown and multiple-meaning 
words or phrases, choosing 
flexibly from a range of strategies: 
a. Uses basic context (e.g., the 
overall meaning of a sentence or 
paragraph; a word’s position or 
function in a sentence) as a clue 
to the meaning of a word or 
phrase. b. Uses common, basic 
Greek or Latin affixes and roots as 
clues to the meaning of a word 
(e.g., recede). c. Consults 
provided general reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), both 
print and digital, to find the 
pronunciation of a word or 
determine or clarify its precise 
meaning or its part of speech. 
Proficient Learner- Determines or 
clarifies the meaning of unknown 
and multiple-meaning words or 
phrases, choosing flexibly from a 
range of strategies: a. Uses 
context (e.g., the overall meaning 
of a sentence or paragraph; a 
word’s position or function in a 
sentence) as a clue to the 
meaning of a word or phrase. b. 
Uses less common, grade 
appropriate Greek or Latin affixes 
and roots as clues to the meaning 
of a word (e.g., secede). c. 
Consults provided general and 
specialized reference materials 
(e.g., dictionaries, glossaries, 
thesauruses), both print and 

Adverb  
Adjective  
Interjection  
Conjunction 
Pronoun  
Article  
Word Pattern  
Greek root  
Latin Root 
Pronunciation  
Etymology  
Context  
Inference 

spellings or grammatical constructions; 
these tools will not always be at hand in 
testing, interviewing, or speaking situations  
 

  Always use your own resources (text, 
context, roots, word patterns) to determine 
meaning, or at least make an educated 
guess, before consulting reference materials 
in order to keep these skills sharp 
 

 Proactively and independently continue to 
build your own vocabulary 
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digital, to find the pronunciation 
of a word or determine or clarify 
its precise meaning or its part of 
speech. 
Distinguished Learner-  Expertly 
determines or clarifies the 
meaning of unknown and 
multiple-meaning words or 
phrases, choosing flexibly from a 
range of strategies: a. 
Consistently uses context (e.g., 
the overall meaning of a sentence 
or paragraph; a word’s position or 
function in a sentence) as a clue 
to the meaning of a word or 
phrase. b. Consistently uses less 
common, grade-appropriate 
Greek or Latin affixes and roots as 
clues to the meaning of a word. c. 
Expertly consults provided 
general and specialized reference 
materials (e.g., dictionaries, 
glossaries, thesauruses), both 
print and digital, to find the 
pronunciation of a word or 
determine or clarify its precise 
meaning or its part of speech. 
 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8L1:  
Demonstrate command 
of the conventions of 
standard English 
grammar and usage 
when writing or 
speaking. 
Beginning Learner- 
Demonstrates understanding of 
the basic conventions of standard 
English grammar and usage when 
writing or speaking 

Developing Learner- 
Demonstrates a general 
understanding of the conventions 
of standard English grammar and 
usage when writing or speaking 

Proficient Learner- 
Demonstrates command of the 
conventions of standard English 
grammar and usage when writing 
or speaking 

Distinguished Learner- 
Demonstrates a consistent, strong 
command of the conventions of 
standard English grammar and 
usage when writing or speaking 
 

Verbal  
Gerund 
 Participle  
Infinitive  
Active voice  
Passive Voice  
Indicative  
Imperative  
Interrogative  
Conditional  
Subjective  
Standard  
English  
Grammar  
Conventions 

 Consistently review and maintain the 
aggregate of grammatical knowledge that 
you have been acquiring throughout your 
academic career; students tend to forget 
grammatical principles  

 Review and reinforce your knowledge of 
active and passive voice, avoiding lengthy 
constructions in passive voice in your 
writing  

 Be aware of the need for variety in your 
sentence construction, employing your 
knowledge of phrases and clauses to use 
compound, complex, and 
compound/complex sentences regularly 
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Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

Beginning Learner- 
Uses general, academic, and 
domain-specific words and 
phrases and gathers vocabulary 
knowledge when considering a 
word or phrase important to 
comprehension or expression. 

Developing Learner- 
Acquires and uses some grade 
appropriate general, academic, 
and domain-specific words and 
phrases and gathers vocabulary 
knowledge when considering a 
word or phrase important to 
comprehension or expression. 

Proficient Learner- 
Acquires and accurately uses 
grade-appropriate general, 
academic, and domain-specific 
words and phrases and gathers 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 

Distinguished Learner- 
Acquires and accurately uses 
above-grade general, academic, 
and domain-specific words and 
phrases and gathers and uses 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 
 

 
 
 
 
 

Figurative  
Connotative  
Literal  
Concrete  
Technical  
Academic 
Diction  
Cumulative  
Author’s purpose 
Domain-specific 
Comprehension 
Expression 

 Be independent and proactive in the 
acquisition of new vocabulary  

 Acquire or review foundational knowledge 
of roots, pre-fixes, suffixes, and other 
structural tools for decoding new 
vocabulary  

 Understand and apply knowledge of the 
concepts of literal and figurative meaning  

 Differentiate between situations that 
require formal diction and those that do not  

 Examine author’s purpose in word choice 
and be aware of your own purpose when 
choosing language  

 Analyze the cumulative effect of diction on 
a text 
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Sample Questions 
ELACC8W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content.  
ELACC8W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

1. A student is writing a feature for a health 
and wellness newsletter. The student wants to 
revise the draft to make the language more 
precise. Read the draft and complete the task 
that follows.  

There are two main categories of 
exercise: aerobic and resistance. Each type of 
exercise is important. For example, aerobic 
exercise is important for burning fat and 
calories while resistance exercise is important 
for strengthening muscles and bones, these are 
only some of the benefits. People who know a 
lot about exercise say doing both exercises is 
good.  

Aerobic exercise is the type of exercise 
that gets your heart rate up and makes you 
breathe harder. For example, running and 
dancing are aerobic exercises. During aerobic 
exercise, your body burns more fat and calories 
than it does during resistance exercise. This is 
not to say that resistance exercise is not as 
beneficial. On the contrary, resistance exercise 
is good for strong muscles and bones. The 
muscles must contract in response to some 
resistance such as weights or bands that resist 
being pulled. For example, resistance training 
includes weightlifting. Alternating between 
aerobic and resistance training, rather than 
continually doing one type of exercise, has been 
shown to have excellent results.  

Revise the draft by selecting two sentences that would best replace the underlined sentences to add 
language that is more precise. 

A. People who know a lot about exercise recommend doing all exercises during fitness.  
B. Experts say you should be switching back and forth between exercises during a routine.  
C. Fitness experts recommend incorporating both types of exercise into your fitness routine.  
D. On the contrary, resistance exercise makes muscles and bones stronger than their aerobic 

counterpart.  
E. On the contrary, resistance exercise keeps muscles and bones from getting weaker.  
F. On the contrary, resistance exercise is important for strengthening muscles and bones. 

 

Notes 
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ELACC8L1: Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

ELACC8L2: Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 

 

Answer the following questions. 

 

Read the following sentence. 

 

 _____________, but we knew the show was a success when the audience applauded enthusiastically 

at the end.  

 
2. Which set of words completes the sentence in the active voice?  

A. Some members of the dance team made mistakes  
B. Some members of the dance team had mistakes happen  
C. Mistakes being made by some members of the dance team  
D. Mistakes were made by some members of the dance team 

 

 
3. Identify the correct substitution for the underlined portion of the sentence below.  
 

To prepare these muffins start by putting two ripe bananas a cup of walnuts, 2 cups of flour, two eggs, 
1 cup of sugar in a bowl.  

A. muffins, start by putting two ripe bananas a cup of walnuts  
B. muffins, start by putting two ripe bananas a cup of walnuts;  
C. muffins; start by putting two ripe bananas a cup of walnuts,  
D. muffins, start by putting two ripe bananas, a cup of walnuts, 

 

Notes 
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Sample Questions 

ELACC8L4: Determine or clarify the meaning of unknown and multiple-meaning words or phrases based 

on Eighth Grade reading and content, choosing flexibly from a range of strategies. 

ELACC8L5: Demonstrate understanding of figurative language, word relationships, and nuances in word 

meanings. 

ELACC8RL4: Determine the meaning of words and phrases as they are used in a text, including figurative 

and connotative meanings; analyze the impact of specific word choices on meaning and tone, including 

analogies or allusions to other texts. 

ELAGSE8RL1: Cite the textual evidence that most strongly supports an analysis of what the text says ex-

plicitly as well as inferences drawn from the text. 

ELAGSE8RL2: Determine a theme and/or central idea of a text and analyze its development over the 

course of the text, including its relationship to the characters, setting, and plot; provide an objective 

summary of the text. 

ELAGSE8RL6: Analyze how differences in the points of view of characters and the audience or reader 

(e.g., created through the use of dramatic irony) create such effects as suspense or humor. 

ELACC8RL10: By the end of the year, read and comprehend literature, including stories, dramas, and po-

ems, at the high end of grades 6- 8 text complexity band independently and proficiently. 

 

Directions: Read the passage below and answer the question(s) that follow. 

 
 

The Kimono 
 

Keiko was ashamed of the kimono. Aunt 
Fumika had presented it to her tonight after 
dinner. This visit from Aunt Fumika had been 
long awaited by the family. Keiko's parents had 
sacrificed much to arrange for Aunt Fumika's 
journey, and now Aunt Fumika would be here 
for six weeks. Now, the kimono from faraway 
Japan hung forlornly in the closet. It seemed to 
wonder if Keiko would ever wear it. Its intricate 
embroidery of red and pink floral design was 
embarrassing to Keiko. She was distressed by 
her inner rejection of something that 
represented her ethnic heritage.  

The kimono was traditional. Its flowery 
brightness was perfectly suited for spring and 
summer. Summer vacation had just begun and 
her aunt was delighted to have given her special 
niece such an appropriate present.  

Now all of her niece's friends would 
know that Keiko's people came from Japan. The 
red and pink blossoms and green bamboo on 
her kimono were sure to bring her good 
fortune. Aunt Fumika had expressed these 
things that night at dinner, her ink–black eyes 
shining as Keiko had unfolded the kimono from 
its musty box. Now Keiko lay in bed, agonizing. 
How would her friends react to seeing her in 
traditional Japanese dress instead of her usual 
California summer attire of a tank top, shorts, 
and sandals? Would her friends mock her or 
appreciate her ethnic pride? Each night for the 
next week, Keiko lay in bed staring at the 
moonlit patterns on the kimono in the closet. It 
seemed to reproach her.  

Eight nights after Aunt Fumika's arrival, 
Keiko served a traditional Japanese dessert of 
ohagi. As the family savored the rich warmth of 
the sweet rice balls, Aunt Fumika began to talk 
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of life in Japan. Aunt Fumika spoke perfect 
English, though accented. Keiko could 
understand every precise word. Keiko listened 
intently to the cadences of her aunt's 
sentences. They seemed to be swept along by a 
tide of emotion. In Aunt Fumika's voice, she 
could hear fierce pride, deep homesickness, and 
bittersweet nostalgia.  

Keiko pictured the kimono in her closet, 
smothered behind a thick section of tank tops, 
sundresses, shorts, and swimsuits. Suddenly, 
the shame burning in Keiko's throat became 
painful.  

Pushing away her plate of half–eaten 
ohagi, she jumped up and ran from the room, 
tears streaking her cheeks. She pounded up the 

stairs, ignoring her aunt's confused cries and 
her mother's worried questions. In her 
bedroom, she gently took the kimono from the 
closet, slipped it off its hanger, and pulled it on. 
Her tears of shame became tears of pride, the 
same pride she'd heard in Aunt Fumika's voice.  

Smiling, she emerged from her 
bedroom, and walked triumphantly down the 
stairs into the dining room. Aunt Fumika stood 
with a gasp of pleasure and came toward her, 
arms outstretched.     

"Beautiful, Keiko," she murmured, her 
voice catching as she clasped her niece to her in 
a warm embrace. In that moment, Keiko knew 
she had done exactly the right thing. 

 
4. Which restatement correctly explains what is meant by pride in this sentence? Would her friends 
mock her or appreciate her ethnic pride?  
 

A. Keiko is wondering if her friends will notice her high self–esteem.  
B. Keiko is wondering if her friends will like her conceited attitude about being Japanese.  
C. Keiko is wondering if her friends will appreciate the way she honors her ethnicity.  
D. Keiko is wondering if her friends will be impressed by her arrogance. 

 
Read the sentence from the text.  
 

Aunt Fumika had expressed these things that night at dinner, her ink–black eyes shining as Keiko had 
unfolded the kimono from its musty box.  

 
5. What does the word musty mean in this sentence? Select two options.  

A. old  
B. stale  
C. dark  
D. cramped  
E. expensive 

 

6. Keiko experiences a change in her opinion of the kimono. Which sentence in the text BEST supports 
this inference?  
 

A. It seemed to reproach her.  
B. Suddenly, the shame burning in Keiko's throat became painful.  
C. Her tears of shame became tears of pride, the same pride she'd heard in Aunt Fumika's voice.  
D. In that moment, Keiko knew she had done exactly the right thing. 
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7. What is the main idea of the passage?  
 

A. Adults will sometimes make you do things that embarrass you in front of your friends.  
B. It is important to pretend that you appreciate gifts even if you don't like them.  
C. The kimono represents traditional Japanese dress.  
D. It is important to take pride in and appreciate one's heritage. 

 
8. How does Aunt Fumika display a passion for her heritage?  

A. She served her niece a traditional Japanese dessert to embrace Keiko into the culture and to 
teach her about their heritage.  

B. She proudly presented Keiko with a gift that would display her heritage to her friends.  
C. She shed tears of pride when thinking about her heritage and the symbolism of the kimono.  
D. She expressed how beautiful Keiko would be in the kimono that she purchased. 

 
Read the definition. 
 

 (adjective) 1. detailed or complicated 

 9. Which word from the text best matches the dictionary entry?  
A. intricate  
B. appropriate  
C. agonizing  
D. mock 

Notes 
 
 
 
 
 

 

Sample Questions 

ELACC8RI1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 

ELACC8RI2: Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an objective summary of the text. 

ELACC8RI3: Analyze how a text makes connections among and distinctions between individuals, ideas, 
or events (e.g., through comparisons, analogies, or categories). 

ELACC8RI4: Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, 
including analogies or allusions to other texts. 

ELACC8RI5: Analyze in detail the structure of a specific paragraph in a text, including the role of 
particular sentences in developing and refining a key concept. 

ELACC8RI6: Determine an author’s point of view or purpose in a text and analyze how the author 
acknowledges and responds to conflicting evidence or viewpoints. 
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ELACC8RI7: Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital 
text, video, multimedia) to present a particular topic or idea. 

ELACC8RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 
introduced. 

ELACC8RI10: By the end of the year, read and comprehend literary nonfiction at the high end of the 
grades 6-8 text complexity band independently and proficiently. 

 

Directions: Read the passage below and answer the question(s) that follow. 

All About Charcoal 

For many people, cookouts are an 
occasion for friends and family to gather and 
enjoy a meal outdoors. When planning a 
cookout, people may gather a wide variety of 
materials, but one of the most commonly used 
is charcoal. This light, dusty material resembling 
small black rocks is useful for building hot, long–
burning fires. Charcoal has many additional uses 
as well. Many people use charcoal, but few 
know where this unusual rock–like material 
comes from. 

The Science Behind Charcoal 

Although charcoal resembles stone, it is 
usually made from wood. Wood is primarily 
composed of three elements: oxygen, 
hydrogen, and carbon. Carbon is the element 
needed for charcoal. Over hundreds of years, 
people have perfected ways to extract carbon 
from the wood, but this process can be 
challenging. 

 In a regular fire, all three elements in 
wood burn quickly, leaving behind ash. The 
useful carbon is mostly ruined. In order to make 
charcoal, people have to find ways to burn only 
the oxygen and hydrogen in the wood and leave 
behind the valuable carbon. The best way to do 
this is burning wood slowly while keeping the 
fire away from open air.  

Some charcoal may also be made from 
discarded animal bones. Bone charcoal, also 
known as bone black, is produced by a 
technique similar to that used for wood 

charcoal. The bones must be heated in a sealed 
container to remove any oil, water, or other 
non–carbon material to leave behind only the 
carbon. 

The History of Charcoal  

People have been creating charcoal for 
hundreds of years. In medieval times, many 
villages had people who became experts at 
creating charcoal. These experts would begin by 
stacking wood into round piles shaped like 
cones. Within these piles were open chambers 
to allow smoke to exit, like small volcanoes. 
Workers would cover these woodpiles with wet 
dirt and grass that would seal in heat when 
burned. It was a primitive system, but it 
worked.  

The cone–shaped pile would burn 
slowly for many hours or days and then cool 
slowly as well. By the time the fire was 
completely finished, much of the wood was 
converted into charcoal. However, even more 
of the wood was ruined in this process. If a 
worker used one hundred pounds of wood, he 
or she would most likely only produce about 
twenty pounds of charcoal. People had to cut 
down many trees to feed these wasteful fires. 
The production of charcoal led to deforestation 
in some parts of the world. 

The completed charcoal, however, was 
a cherished resource. People could use it for 
heating or cooking, but it was mostly used by 
blacksmiths. Charcoal fires could reach high 
temperatures and melt metal, allowing 
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blacksmiths to forge tools, weapons, and armor. 
Later, people used charcoal in foundries to melt 
and form large quantities of metal. Other 
people discovered uses for charcoal in 
chemistry and medicine, and artists used it as 
pigment in colorful paints. 

Charcoal in Modern Times  

Charcoal is still important in the 
modern world, but people have found more 
efficient ways of creating it. Most wood 
charcoal today is produced in closed ovens. 
People today get more charcoal from the wood 
they use and are also able to extract other 
valuable byproducts from the wood. This makes 
the process less wasteful of natural resources.  

Today, charcoal is no longer common as 
an industrial fuel for melting metal or other 
such purposes. Rather, modern people most 
often use charcoal for cooking and cleaning. 

Charcoal intended for cooking is most often 
combined with other flammable materials and 
turned into small rocks called briquettes. 
Briquettes are easy to ignite and burn with high 
heat and little smoke, perfect conditions for 
cooking.  

Though charcoal is best known for its 
qualities of combustion, it is not always 
associated with fire. Charcoal is often used for 
cleaning and filtration. Charcoal has many tiny 
holes in it, and its porous nature allows it to grip 
solids and gases alike. Many people use 
charcoal for water filtration because the 
charcoal will hold onto impurities from the 
water. Charcoal is also important in absorbing 
gases and odors from the air, and may be used 
in filters on breathing masks. Although an 
ancient material, charcoal remains extremely 
useful in the modern world. 

 

10. Imagine this text was presented on a website with interactive diagrams and illustrations. Which of 
the following interactive diagrams and/or illustrations would have been most useful to the reader to 
develop concepts presented in the text? Select three options.  

A. diagrams of the three elements oxygen, hydrogen, and carbon which show their molecular 
structures and how many atoms each contain  

B. a diagram that shows how a piece of charcoal can be used for water filtration due to its porous 
nature  

C. a diagram showing how much charcoal can be made in an open oven compared to a closed oven 
using the same amount of wood  

D. an illustration of a blacksmith forging objects made out of metal over a charcoal fire E. an 
illustration of a coal mining operation in which many coal miners, whose faces are covered with 
soot, extract coal from deep mines F. a diagram depicting which gaseous toxins are released 
from charcoal as it is burning 

 

Notes 
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Read the sentence.  

The completed charcoal, however, was a cherished resource.  

11. Select the statement that BEST explains why the author chose to include this sentence.  

A. It explains that charcoal took a long time to produce.  

B. It shows that charcoal was an extremely important material because it was used in many ways.  

C. It explains that people loved the process of making charcoal in medieval times.  

D. It shows that people treasured charcoal because it was so easy to find. 

12. The reader can infer that extracting carbon for charcoal production is challenging, but people have   
found a good process. Which sentence from the text best shows this inference?  

A. Carbon is the element needed for charcoal.  

B. The useful carbon is mostly ruined.  

C. The best way to do this is burning wood slowly while keeping the fire away from open air.  

D. People have been creating charcoal for hundreds of years. 

Read the sentence.  

Although an ancient material, charcoal remains extremely useful in the modern world. 

13.  What does the information presented in the sentence reveal about the author's point of view?  

A. The author thinks that charcoal is an ancient material that is too old for modern day use.  

B. The author believes that charcoal is as important today as it was in ancient times.  

C. The author thinks that charcoal was more important to people during ancient times.  

D. The author believes that charcoal is used more in the modern world. 

14. What effect do the words wasteful and ruined have on the reader?  

A. They illustrate a negative attitude toward the inefficient use of wood.  

B. They suggest that charcoal of the past was not as good as briquettes.  

C. They show the effects of newer fuel technologies on the world.  

D. They compare old and new methods of producing charcoal 

 

Notes 
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15. What evidence does the author provide to prove a downside of charcoal production?  

A. The author explains how carbon extracted from wood to make charcoal becomes a harmful 
greenhouse gas in the atmosphere.  

B. The author explains how people used to unknowingly breathe in toxic fumes and dusty ashes of 
charcoal as it burned in open ovens.  

C. The author explains how people used to cut down many trees to feed wasteful fires which led to 
deforestation in some areas.  

D. The author explains how charcoal production is harmful to animals because animal bones are 
burned in order to be turned into charcoal 

 

16. This question has two parts. First, answer part A. Then, answer part B.  

Part A: Which sentence BEST summarizes the central idea of the text?  

A. While charcoal has been used historically only for cleaning, its uses today are more varied.  

B. Since wood charcoal is difficult to make, most modern–day charcoal is made from animal bones.  

C. Because it takes a lot of wood to produce charcoal is a major contributor to deforestation.  

D. Charcoal has been useful to people throughout history and has only become more helpful and 
easier to produce through the years. 

Part B: Which detail from the text BEST supports your answer from part A?  

A. In order to make charcoal, people have to find ways to burn only the oxygen and hydrogen in 
the wood and leave behind the valuable carbon.  

B. Some charcoal may also be made from discarded animal bones.  

C. The production of charcoal led to deforestation in some parts of the world.  

D. Charcoal is still important in the modern world, but people have found more efficient ways of 
creating it. 

17. Why did the author devote a section to explaining the science behind charcoal before explaining 
how charcoal has been made and used throughout history?  

A. The author wanted the reader to understand what charcoal was originally made of before 
revealing what ingredients have been added over time.  

B. The author wanted to explain that charcoal has been a useful natural resource since prehistoric 
times before showing how it has been used more recently.  

C. The author wanted the reader to understand the scientific process required to make charcoal 
before showing how the process has improved over time.  

D. The author wanted to show what elements charcoal consists of in order for the reader to 
understand what elements charcoal fires have been releasing into the atmosphere over time. 
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Notes 

 

 

 

 

 

Sample Questions 

ELACC8W3: Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. 

 

Directions: Answer the following question(s). 

 
18. Read the following text.  
 

Sylvie loves to climb the ladder to the treehouse in her backyard, but her mother disapproves of her 
doing so. Sylvie attempts to scale the ladder at least once each day. Every time, though, her mother 
catches her on the rungs and pulls her down, punishing her for climbing at all. Despite all her attempts 
to climb the ladder, Sylvie has yet to climb to the top because of her mother's watchful stare.  

 
Which of the following sentences would be best to start off the paragraph to make it easier to 
understand?  

A. Sylvie enjoys climbing the ladder to the treehouse.  
B. Sylvie's mother is quite old but quite strong.  
C. Sylvie's father built a treehouse in their backyard.  
D. Sylvie is a very stubborn, very active, two–year– old girl. 

 
 

Notes 
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Sample Questions 
ELAGSE8RL5: Compare and contrast the structure of two or more texts and analyze how the differing 
structure of each text contributes to its meaning and style. 
ELACC8RL9: Analyze how a modern work of fiction draws on themes, patterns of events, or character 
types from myths, traditional stories, or religious works such as the Bible, including describing how the 
material is rendered new. 

 
 

Directions: Read the passage below and answer the question(s) that follow. 

 
Fine Garments 

 
In India many years ago, there was a man of 
high rank and great wealth. One day, as he 
prepared to go to the marketplace to secure his 
provisions for the week, he was seized with the 
desire to play a trick. Instead of wearing his 
customary fine coat and turban, he dressed in 
rags to make himself resemble a poor and lowly 
laborer. As he walked to the marketplace in the 
center of the village, he noticed that nobody 
stepped hastily aside to allow him to pass, as 
they ordinarily would. Furthermore, nobody 
greeted him with the respect to which he was 
accustomed, and at the marketplace, when he 
begged for a coin from the shopkeepers, they 
turned away in disgust.  
 
The man quickly grew tired of the poor 
treatment, and he hurried back home over the 
dusty road. There, he put on his elegant, 
expensive coat and turban, so that he once 
again looked like a man of consequence. He 
returned to the marketplace, and this time he 
noticed with satisfaction that people bowed low 
as he passed by. The shopkeepers hastened to 
attend to him, offering their best goods for his 
approval.  
 
Later that day, the man returned home, where 
he lay his clothing on the floor. Then he 
repeatedly bowed low before them, saying 
aloud, “Fine garments! Fine garments! It is you, 
and nothing else, that commands the respect of 
the world!” 
 

Tabitha's Shoes 

 
 Tabitha checked her watch impatiently; she did 
not need to be anywhere in particular, but she 
liked to remind the shop workers that she was a 
person of great importance and consequence 
and that time was worth more to her than 
money. The shopkeeper of the small boutique 
where Tabitha purchased her wildly expensive 
shoes noticed the gesture. 
 
“I know you’re in a hurry; I’ll be right over with 
those sandals you wanted to look at,” he called. 
 
 Tabitha, who in fact had nothing ahead of her 
but dinner by herself in the silence of her own 
apartment, nodded slightly. When the 
shopkeeper arrived with the sandals, she took 
her time turning each one over in her hands, 
indicating with a slight tightness of her lips that 
she had hoped for something just a bit nicer.  
 
“Do you have these in red?” she asked finally, 
holding up a pair between two fingers.  
 
The shopkeeper, flustered by a stream of 
customer demands, told Tabitha that he would 
go check. Several other people in the shop were 
competing for his attention, but Tabitha didn’t 
care if they waited. As the man checked for her 
red shoes, Tabitha suddenly felt tired of 
shopping; she rose from her seat, smoothed the 
skirt of her tailored suit, and left before the 
shopkeeper emerged from the storeroom.  
 
Later, though, as she dined alone on a salad, a 
memory of the store came back to her. Why, 
she wondered, had she been given more 
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attention than the other customers? Was it due 
to her air of importance, her impressive 
bearing? Or was it just possible that the respect 
she thought she commanded was due solely to 
her impeccable, expensive appearance?  
 
What if just one time, for some reason—it was 
hard to imagine what this reason might be, but 
still—she were to show up at a fancy shop 
looking like a different person? Would her 
confident manner alone gain her the attention 
to which she was accustomed?  
 
It was absurd to think about, of course; why 
worry herself over such a thing?  
 
Still, the image of herself, the same person and 
yet, in outward appearance, completely 
different, remained in Tabitha’s mind.  
 
The next morning, a sloppily dressed Tabitha 
stood before her mirror and laughed, shaking 
her unstyled hair all about her. She had dug 
through her closet until she found, hidden in 
the forgotten corner of a shelf, a stained T-shirt 
and an ill-fitting pair of pants. Instead of the 
exquisite, and exquisitely painful, high-heeled 
shoes she normally wore, she had on a pair of 
sneakers.  

 
And then, breathless with her own daring, she 
rode the elevator down and walked to the shoe 
shop. 
 
The shopkeeper glanced up when the door 
opened, and looked at her without recognition 
before returning his attention to the magazine 
that lay open on the counter. The shop was 
empty at this early hour, and Tabitha strolled 
among the shelves, scanning the newest 
arrivals.   The shopkeeper lingered behind the 
counter for several more minutes. The door 
opened again, and a woman walked in wearing 
a suit that Tabitha had recently admired in a 
store window and shoes that precisely matched 
a pair in Tabitha’s closet. The woman’s hair was 
expertly styled and perfectly arranged.  
 
The shopkeeper sprang up, crying, “Let me 
show you some of our newest styles!” He 
darted for the backroom, and emerged beneath 
a tower of boxes, which he placed, like an 
offering, at the fine lady’s feet. Tabitha slipped 
quietly out the door.  
 
Back home, she grabbed the sneakers off her 
feet and hurled them, furious with recognition, 
into the trash. 

 
19. In what way does “Tabitha’s Shoes” bring an element of “Fine Garments” to a modern setting?  

A. “Tabitha’s Shoes” changes the main character from one who cares about appearances to one 
who does not. 

B. “Tabitha’s Shoes” changes the setting from a village marketplace to a shoe store.  
C. “Tabitha’s Shoes” changes the main character from a wealthy person to a poor person.  
D. “Tabitha’s Shoes” changes the setting from taking place in a home to taking place in a town. 

 
20. Which is a difference between the two texts?  

A. “Tabitha’s Shoes” shows more of the treatment the character receives when wearing fine 
clothes, increasing the sense of contrast in the story.  

B. “Fine Garments” describes other shoppers at the marketplace, creating a sense of the man’s 
experience there, while “Tabitha’s Shoes” has no additional characters.  

C. “Tabitha’s Shoes” begins with Tabitha’s decision to play a trick, preparing the reader for what 
lies ahead, while “Fine Garments” allows the trick to come as a surprise later in the story.  

D. “Fine Garments” shows more about the character’s past, increasing the reader’s sense of the 
insult he receives at the marketplace. 
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Notes 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Sample Questions 

ELAGSE8RL2: Determine a theme and/or central idea of a text and analyze its development over the 
course of the text, including its relationship to the characters, setting, and plot; provide an objective 
summary of the text. 

ELAGSE8RL3: Analyze how particular lines of dialogue or incidents in a story or drama propel the action, 
reveal aspects of a character, or provoke a decision. 

 

Directions: Read the passage below and answer the question(s) that follow. 

 
The Frog-Prince 

 
Adapted from The Fairy Book The Best Popular 
Stories Selected and Rendered Anew, the story of 
"The Frog Prince," by Dinah Maria Mulock, public 
domain.  
 
NARRATOR: In times of old, when wishes still helped 
one, lived a king whose daughter was striking and 
exceptionally lovely. On a day which was very hot, 
the king's daughter skipped to the wood near the old 
linden tree and sat herself at the edge of the cool 
well. She took a golden ball, threw it up in the air, 
and caught it again. Then it happened that her 
golden ball, instead of falling back into her 
outstretched hand, dropped on the ground, and 
immediately disappeared into the water. The king's 
daughter followed it with her eyes, but the ball had 
vanished. The well was so deep that no one could 
see down to the bottom. Then she began to weep, 

wept louder and louder every minute, and could not 
console herself at all. 
SCENE I  
(Backdrop: Large dark forest with tall trees 
surrounding a well.)  
 
FROG: What is the matter, Princess? You weep so 
that you would touch the heart of an arctic stone.  
 
NARRATOR: While glaring throughout to see whence 
the voice came, the princess looked upon a frog 
extending his unsightly head out of the waters.  
 
PRINCESS: Is that you, old water–paddler? I am 
lamenting, for my golden ball dropped into the well.  
 
FROG: You can be comforted for I will offer you 
sensible advice. However, what will you give me in 
return?  
 
PRINCESS: Whatever you wish! You may have my 
pearls, jewels, even my golden crown. 
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FROG: I do not fancy such silly treasures, but if you 
will love me I will fetch your golden ball.  
 
PRINCESS: (with hand over her heart) Yes! I promise 
you everything!  
 
NARRATOR: In the meantime, however, the princess 
thought, "What nonsense the ridiculous frog talks! 
The croaking frog cannot be anybody's friend!" But 
the frog dipped his head beneath the water and 
returned with the ball in his mouth. Overjoyed, the 
King's daughter beheld the golden orb again and 
loped away.  
 
FROG: (lamenting) Halt! Take me with you, for I am 
not able to lope at your speed.  
 
NARRATOR: Alas! He croaked after her as loud as he 
could. She would not listen, but hastened home, and 
soon forgot the feeble frog, who was obliged to 
plunge again to the bottom of his fount. 
 
SCENE II  
(Backdrop: The inside of the King's stone castle 
with generously proportioned stained–glass 
windows.)  
 
NARRATOR: The next morn, while eating dinner 
with the King and courtiers, there came a sound 
of something clambering up the marble 
staircase—splish, splash. When the frog 
reached the top, it knocked at the door.  
 
FROG: My fair Princess, open to me.  
 
NARRATOR: She raced to the door to see who 
was outside, nevertheless, when she opened 
the door, there sat the frog. The princess hastily 
flung it away and sat down at the table, feeling 
very, very unnerved. The king noticed her 
uneasiness.  
 
KING: My child, why are you afraid? Is a giant 
standing outside the door to steal you away?  
 
PRINCESS: It is no giant, but a nasty frog, who 
yesterday, when I was playing in the wood near 

the well, fetched my golden orb out of the 
water. For this I promised him he should be my 
companion, but I never thought he could come 
out of his well. Now he is at the door, and wants 
to come in.  
 
NARRATOR: Again, the second time there was a 
knock.  
 
FROG: My beloved, open to me. How quickly 
you fail to remember your promise. 
 
NARRATOR: The honorable king took pity on the 
frog and made his daughter fulfill her promise. 
Regretfully, she opened the door and let the 
frog in. Hopping and following the frog did, till 
he came to her chair. She begrudgingly lifted 
him to her, as her father commanded, and he 
ate from her golden plate. The king and 
courtiers could easily see that she did it 
unwillingly. 
 
 FROG: I have eaten enough, and am tired; carry 
me to your little room, and make your little 
silken bed smooth for me to sleep.  
 
PRINCESS: I will not do any such thing. You 
disgust me decrepit nasty reptile.  
 
KING: (Slamming down a scepter) What you 
have promised you must perform. The frog is 
your companion. 
 
 NARRATOR: The princess realized it was of no 
use to complain, for she was obliged to take the 
frog up to her room. While picking him up with 
her thumb and a finger, she bitterly carried him 
upstairs. 
 
SCENE III  
(Backdrop: The princess's room with finely 
draped linens, elegant furniture, and a tall 
standing mirror.)  
 
NARRATOR: When she entered her room, the 
princess pitched the modest frog against the 
wall.  
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PRINCESS: Now you nasty thing, there will be an 
end to you.  
 
NARRATOR: Although, what fell down was not 
an injured frog, but a living handsome prince, 
with gorgeous skin, who at once became, her 
dear companion and husband, because of her 
own promise.  
 
PRINCESS: (shocked and confused) I don't 
understand.  

 
PRINCE: Dear beloved, I had been cursed by a 
wicked sorceress, and no one but the King's 
daughter could release me from enchantment 
and take me out of the well.  
 
NARRATOR: The Frog–Prince and the Princess 
lived happily ever after, for the Frog–Prince was 
a frog no more. 
 

 
Read the following line from Scene I.  
 

FROG: I do not fancy such silly treasures, but if you will love me I will fetch your golden ball.  

 
21. How does this line serve to advance the plot of the play?  

A. This line advances the plot by explaining how the frog tricked the princess into taking him into 
the castle to break his curse.  

B. This line advances the plot by setting up a promise that the princess must keep in order to learn 
a lesson from the experience.  

C. This line advances the plot by creating a sense of mystery around the frog and how he got into 
the well in the first place. 

D. This line advances the plot by creating an agreement between the princess and the frog, which 
the king tries to get her to break. 

 
22. What is the overall theme of the passage?  

A. Be accepting of others.  
B. Persistence is about effort.  
C. Life is filled with surprises.  
D. Obedience is an expectation. 

 

Notes 
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Sample Questions 

ELAGSE8RL7: Analyze the extent to which a filmed or live production of a story or drama stays faithful to 
or departs from the text or script, evaluating the choices made by the director or actors. 

ELACC8RI9: Analyze a case in which two or more texts provide conflicting information on the same topic 
and identify where the texts disagree on matters of fact or interpretation. 

 

Directions: Read the passage below and answer the question(s) that follow. 

 
Three Men in a Boat (excerpt) by Jerome K. Jerome 
 
Camping out in rainy weather is not pleasant.  
 
It is evening. You are wet through, and there is a 
good two inches of water in the boat, and all the 
things are damp. You find a place on the banks that 
is not quite so puddly as other places you have seen, 
and you land and lug out the tent, and two of you 
proceed to fix it.  
 
It is soaked and heavy, and it flops about, and 
tumbles down on you, and clings round your head 
and makes you mad. The rain is pouring steadily 
down all the time. It is difficult enough to fix a tent in 
dry weather; in wet, the task becomes herculean. 
Instead of helping you, it seems to you that the 
other man is simply playing the fool. Just as you get 
your side beautifully fixed, he gives it a hoist from his 
end, and spoils it all. . . . 
 
Meanwhile the third man, who has been bailing out 
the boat, and who has spilled the water down his 
sleeve . . . wants to know what the thundering blazes 
you're playing at, and why the blarmed tent isn't up 
yet. 
 
At last, somehow or other, it does get up, and you 
land the things. It is hopeless attempting to make a 
wood fire, so you light the methylated spirit stove, 
and crowd round that. 
 
Rainwater is the chief article of diet at supper. The 
bread is two-thirds rainwater, the beefsteak pie is 
exceedingly rich in it, and the jam, and the butter, 

and the salt, and the coffee have all combined with it 
to make soup. 
 
In the morning you are all three speechless, owing to 
having caught severe colds in the night; you also feel 
very quarrelsome, and you yell at each other in 
hoarse whispers during the whole of breakfast time. 
 
We therefore decided that we would sleep out on 
fine nights; and hotel it, and inn it, and pub it, like 
respectable folks, when it was wet, or when we felt 
inclined for a change. 
 
Excerpt from Three Men in a Boat (To Say Nothing of 
the Dog) by Jerome K. Jerome. In the public domain. 
 

My First Summer in the Sierra (excerpt) by John 
Muir 

 
July 18. About noon we had another rainstorm with 
keen startling thunder, the metallic, ringing, 
clashing, clanging gradually fading into low bass 
rolling and muttering in the distance. For a few 
minutes the rain came in a grand torrent like a 
waterfall; then hail, some of the hailstones an inch in 
diameter, hard, icy, and irregular in form, like those 
oftentimes seen in Wisconsin. . . . Afternoon calm, 
sunful, and clear, with delicious freshness and 
fragrance from the firs and flowers and steaming 
ground.  
 
July 19. Watching the daybreak and sunrise. The pale 
rose and purple sky changing softly to daffodil yellow 
and white, sunbeams pouring through the passes 
between the peaks and over the Yosemite domes, 
making their edges burn; the silver firs in the middle 
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ground catching the glow on their spiry tops, and our 
camp grove fills and thrills with the glorious light. 
Everything awakening alert and joyful. . . . he whole 
landscape glows like a human face in a glory of 
enthusiasm, and the blue sky, pale around the 

horizon, bends peacefully down over all like one vast 
flower.  
 
Excerpt from My First Summer in the Sierra by John 
Muir. In the public domain. 

 
23. Which is an important difference between Jerome's description of rain and Muir's?  

A. Muir's description is followed by an account of more pleasant weather conditions. 
B. Muir's description tells the effect of rain on camping equipment.  
C. Muir's description is given for humorous effect.  
D. Muir's description gives the risks of camping to one's health. 

 
24. Some people are going to perform “My First Summer in the Sierras” on stage. What should the director 
do to the backdrop for July 19th?  

A. Spray water drops from above the backdrop to look like rain.  
B. Show a video on the backdrop of hikers in a mountain pass.  
C. Use colored lights behind the backdrop, and slowly increase the light.  
D. Paint a field of daffodils on the backdrop, and put clouds above them. 

 
 

Notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 


